SETTING LIMITS WITH YOUR
STRONG-WILLED CHILD

ELIMINATING CONFLICT BY ESTABLISHING CLEAR,
FIRM, AND RESPECTFUL BOUNDARIES

BY ROBERT J. MACKENZIE, ED.D.




Table 1

Your Child’s Temperament Profile

Temperament Easy to % Difficult to
Characteristic Manage Manage
MNegative

Persistence Low Moderare High
Intensity Low Moderate High
Regularity Regular Variable Irregular
Distractibility Low Moderate High
Energy/

Activity Level Low Moderate High
Sensitivity Mild Moderate Extreme
Adaprability Low Moderate High
Reactivity Low Moderate High
Mood Mild Maoderare Extreme




Figure 3.1

Diagram of a Punitive Interaction

Parent behavior Child behavior
A

— Siblings quarrel
Investigates ——
Belirtles —
—— Blame and accuse each other

—_ Appeal for r._'ili:irtg sides
ACCUSEE ——
—— Mare blaming and accusations
Ridicules ——
Threatens ——
Yellg m—

—Retaliation "name-calling"

Loss of toy consequence —
Challenges —

Angry displays —
Hurtful statements;

= more FE".I'EHE'E'

Spanks —

More threats —




Table 2

The Autocratic or Punitive Approach

Parents’ beliefs

Power and contral

Problem-solving
process

What children learn

How children respond

If it deesn't hurt, children won't learn.

Children won't respect my rules unless
they fear my methods.

It's my job to control my children.
It’s my job to solve my children’s
problems.

All for parents.

Problem salving by force.
Adversarial,
Win-lose { parents win),

Parents do all the problem solving and
make all the decisions,

Parents direct and control the process.
Parents are responsible for solving
children’s problems.

Hurtful metheds of communication and

problem solving.

.ﬁmger? stubbornness, revenge, rebellion,
withdrawal, fearful submission.




Figure 3.2

Diagram of a Permissive Interaction

Parent behavior Child behavior
A

— Siblings quarrel
Unclear signal —
- Ignurg; tune out
Makes request ——
— Cluarrel continues
Appeals for cooperation —
Repeats and reminds —
More appeals —
—— Continue to ignore
Lectures —
—— Blame and accuse each other
Suggests solutions —
= Argue with each other
Frustration and drama —
Threatens consequence ——
— Protest
Feels guilty; gives in —
Secures promises; bargains —
— Break promises
— [Juarrel continues

Gives up in exasperation ——




Table 3

The Permissive Approach

Parents” beliefs

Power and contral

Problem-salw ng
process

What children learn

How children respond

Children will cooperate when they under-
stand that cooperation is the right thing
to do.

All for children.

Problem solving by persuasion.
Win-lose {children win).

Parents do most of the problem solving,

Rules are for others, not me. | do as |
wish,

Parents serve children,

Parents are responsible for solving
children's problems.

Dependency, disrespect, self-
centeredness.

Limit testing,

Challenge and defy rules and authority.
Ignore and tune out words,

Wear parents down with words.




Figure 3.3

Diagram of a Mixed Interaction

Parent behavior Child behavior
A

— Siblings quarrel
Ignure.a N
= Quarrel continues
Unclear signal —
= Quarrel continues
Repearts; reminds —
B Ignnre
Appeals ——
= Blame and accuse each other

Investigates, accuses ——
g = Denials

Mame-calling;
threatens: taunts
= Quarrel continues

B

Punitive consequence —
—Retaliation
More consequences —

——Protests; complaints
Threatens

more f.'.{!ll'IEEq Uences
— Quarrel ends




Table 4

The Democratic Approach

Parents” beliefs

Power and control

thlem-sulving
process

What children learn

How children respond

Children are capable of solving problems
on their own,

Children should be given choices and
allowed to learn from their choices.

Encouragement is an effective way to
motivate cooperation.

Children are given only as much
power and control as they can handle
responsibly.

Cooperative,

Win-wan.

Based on mutual respect.

Children are active participants in the
problem-sohang process.

Responsibility.

Cooperation.

Independence.

Respect for rules and authoniy.

Self-control.

More cooperation.
Less limit resung.
Resolve problems on their own.

Hegan:l parents’ words Hriﬂuﬂ}".




Figure 3.4

Diagram of a Democratic Interaction

Parent behavior Child behavior
A
—— Siblings quarrel

Communicates a
firm liprng

Expresses confidence in
children's problem sohang

=

Offers a "cool-down" peniod —
; __Squalj bling szops;

_ _ control restored
Explores behavioral choices —
— Blame and accuse each other
Gives imited choices — _
Children choose cooperation

Acknowledges cooperation; and sharing

E:tplain'.-'. I.:_n-gw;l.l CONSECUEnCes




Table 5

Firm Lirmits

Comparison of Firm and Soft Limits

Soft Limits

Characreristics

Predictable
CULCOMmEs

Children
learn

Stated in clear, direce,
concrete behavioral
terms.

Words supported
by actions.

Compliance expected
and required.

Prowvide information
needed to make ac-
ceptable choices and
cooperate.

Provide accountabiliny.

Cooperation.
Decreased limit test-
ing.

Clear understanding
of rules and expecta-
tions,

Rtgard parents’ words
seriously,

Mo means no.

I'm expected and re-
quired o follow the
rules,

Rules apply to me like
everyone else.

| am responsible for
my awn behavior,

Adults mean what
they say.

10

Stated in unclear
rerms or as “mixed
messages.”

Actions do not sup-
port intended rule.

Compliance optional,
not required.

Do not provide infor-
mation needed to
make acceprable
choices.

Lack of accountability.

Resistance.
Increased limit testing.

Escalating misbehaw-
ior, power struggles,

Ignore and tune out
parents’ words,

Mo means ves, some-
times, or maybe.

I'm not expected to
falloww rules,

Rules are made for
others, not me.

| make my own rules
and do what | want.
Adults don’t mean
what they say.

Adults are responsible
for my behavior.




Figure 5.1

Sherry’s Diagram

Parent behavior Child behavior
A

= Justin misbehaves

Makes request —
Repeats — } lgnores

Reminds —
Bargains —
Heasons —
Lecrures — _
Yelle — Resistance
Very mad —

Threatens —

B

Tirm =g ——

— Misbehavior stops
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Figure 5.2

Sherry’s Diagram: Verbal and Action Steps

Parent behavior Child behavior
A

Verbal steps

ﬂiatﬁ requ ESE_'.‘:’-—

Repeats ——

—— |ustin misbehaves

Reminds ——
Bargains ——
Reasons —i=— Misbehavior continues
Lecrurgs ==
Yells —f—
Very Mad —=

‘\__ Threatens j—
B

Action steps

Time-out ——

—— Misbehavior stops
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Figure 5.3

Mike’s Diagram

Parent behavior Child behavior
A
Verbal steps

— |ustin misbehaves
Ignnrei ——

/- Makes requ E'ETT\-.:\—

Repeats ——

Reasons, explains —— ; .
A Ignores, misbehavior

Yells == continues
Very mad ——
Threatens ——

k Gives in {:'n-l]?é.-}‘y—

— Misbehavior continues ( 50%)

B
Action steps

Sherry implements _|
ume-out [ 50%)

Misbehavior stops (50%)
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Figure 5.4

Mike and Sherry’s New Diagram

Parent behavior Child behavior
A

Verbal steps

= |ustin misbehaves
Clear verbal message —

B
Action steps

Time-aut and

logical consequence : .
B 4 Misbehavior stops;
no dance
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Figure 5.5

Rick’s Diagram

Parent behavior Child behavior
A

Verbal steps

= Children mishehave
r/r Makes. reques?:ﬂ—

Repears ——

Reminds —=

Raises voice ==

Argues and debates —— Misbehavior continues
Ciets angry ==

Shames, blames —t=
Threatens ==

.\-_ Angry lec Lurﬂi7—

B
Action steps
Spanking ——
Loss of Misbehavior stops;
privileges | anger and retaliation
Grounding ——
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Figure 5.6

Linda’s Diagram

Parent behavior Child behavior
A
Verbal steps
— Children misbehave
Starts off angry —
( thpuat:}-—
Yells =

Reminds —f=—
Criticizes —f=—
Shames, blames —f—
Threatens =—f—
Angry lectures —f—
Taunes ==

I\._ Challen B“i‘-?_

B
Action steps
Spanking ——
Lossof | ; :
privileges Misbehavior stops

Grou nding e
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Figure 5.7

Rick and Linda’s New Diagram

Parent behavior Child behavior
A

Verbal steps

— Children misbehave
Clear verbal message —

B
Action steps

Cool-down

r : i
or cutoff Misbehavior stops;
na dance
Time out and

logical consequence
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Figure 5.8

Connie’s Diagram

Parent behavior

(| 50%)

A
Verbal steps
— Keith misbehaves
[ Makes request L
Repeats ——
Reminds ——
— Tunes out, ignores
Reasons —f—
Explains =—tf—
— More ignoring
Bargains ——
Bribes ——
Gets angry —— _
__ Argues, resists,
negotiates
Yells, screams —f—
Shames 14—
Blames ——
Threatens ——
— Yells back
Angry drama ——
— Calls narmes
— Tantrums
Gives in (50%) ——
\____,/l — Misbehavior continues | 508
B
Action steps
Spanks =g
Lossof |
privileges
— Misbehavior stops (50%)

Child behavior
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Figure 5.9

Connie’s New Diagram

Parent behavior Child behavior
A

Verbal steps

= Keith misbehaves
Clear, firm message
— Resistance

B
Action steps

Time-out and |
logical consequence

Misbehavior stops
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Table 6

Positive Versus Negative Approaches to Motivation

Encouraging Messages

Di:‘.cauraging MEEEEEE‘S

Inspire cooperation
Motrwvate and empaower

Convey respect, confidence,
Ly FIF.H'JI'l

Create cooperative
relationships

Meet needs for belonging,
competence, self-worth

Focus on choices and behavior
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Inspire resistance, retaliation
Discourage and humiliare

Diminish, blame, reject

Create adversanal
relationships

Perceived as personal artack

Focus on child's worth and
capabilities




Appendix Table 1

Getting Started with Two-Year-Olds

Week 1

Clear verbal messages Chapter 6
Encouraging messages Chapter 9
Role-modeling Chapter 10
Logical consequences Chapter 8
Week 3ord

Add “try it again” Chapter 10
Week 6 or 7

Add limited choices Chapter 7
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Appendix Table 2

Getting Started with Three- to Seven-Year-Olds

Week 1

Clear verbal messages Chapter 6
Check-in, cutoff, cool-down

{select methods needed) Chapter 7
Encouraging messages Chapter 9
Logical consequences, time-out Chapter 8
Week 3 or 4

Add “try it again” Chapter 10
Using oimers Chapter 7
Week 6 or 8

Add natural consequences Chapter 8
Add limited choices Chapter 7

Week 10 0r 12
Add role-modeling Chapter 10
Add exploring choices Chapter 10
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Appendix Table 3.

Getting Started with Eight- to Twelve-Year-Olds

Week 1

Clear verbal messages Chapter 6
Check-in, cutoff, cocl-down

(select methods needed) Chapter 7
Using timers Chapter 7
Encouraging messages Chaprer 9
Logical consequences Chaprer 8
Time-out procedure Chapter 8
Week 4 or 5

Add role-modeling Chapter 10
Add “try it again” Chapter 10
Week 6 or 8

Add limited choices Chapter 7

Week 10 or 12
Add explonng choices Chapter 10

Add natural consequences Chapter 8
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